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Abstract. Education humanization in the context of digital transformation of contem-
porary society is one of the key problems of the social world. Present-day risks and threats
associated with the global digitalization of all aspects of social reality, including the edu-
cation system, necessitate the formation of new methods and approaches, innovative founda-
tions of pedagogical activity. The article presents the author’s model based on the principles
of humane pedagogy, including methods of their implementation in practical and educational
activities with the student. The model includes a description of the methodological rationale;
targets and goals; the basic principles of the implementation of humane pedagogy in the in-
teraction between teachers and parents of students; methods of practical interaction of tea-
chers with subjects of educational relations; common features and differences in the imple-
mentation of the model for parents of children of primary school and teenagers. The model
is a set of tools that meets the global challenges of the modern paradigm of education,
where the emphasis in teaching and upbringing is placed on the individual himself. The use
of the model in the system of basic general education will take account of the peculiarities
of the student’s internal picture of the world (individual psychological, individual typolo-
gical, psychophysiological characteristics) and provide the most harmonious and effective
conditions for his self-knowledge, self-development, and self-realization. The application
of the model in practice will expand the consciousness of the teacher, who must make
an informed choice of his professional strategy and implement it in a dialogue with pa-
rents. It will also help to implement the ideas of humane pedagogy and build a new school
that meets the risks of our time.
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Annomayusa. I'ymannuzanus o0Opa3oBaHus B YCIOBHIX U(poBOH TpaHchopMaIiu
COBPEMEHHOTO OOIIECTBa SABISAETCS OJHOM M3 KIIFOUEBHIX MPOOIEM COIMATHLHOTO MHUpA.
CoBpeMeHHBIE PUCKH U YTPO3bl, CBA3aHHBIE ¢ TNI00aIbHON mu(poBHU3aImel BceX CTOPOH
COLIMAJIHHOMN peasbHOCTH, B TOM YHCIIE U CHCTEMBI 00pa30BaHus, 00yCIOBINBAIOT HEO0XO-
JMMOCTh (DOPMUPOBAHHST HOBBIX METOJIOB U MTOAX0/I0B, HHHOBAIIMOHHBIX OCHOB IE/Iarornye-
CKOM1 ZieaTelbHOCTH. B cTarbe npencraBieHa aBTopcKasi MOiesIb, OCHOBAaHHASI HA MPHHIIUATIAX
T'YMaHHOM IearoruKu, BKIFOYAOIIAsi METOJbl MX PEaM3aliy B IPAKTHYECKON U yueOHOM
NeATEeTbHOCTH. B MO/Ienh BXOANT: ONMMCAaHNE METOMO0JIOTHYECKOTO 000CHOBAHUS; 1ETH
W 3aJ]a4M; OCHOBHBIC MPHHIIUITBI PEATH3alUi TYMaHHON NeJaroruKi BO B3aMMOJICHCTBUH
MEIaroroB C POAUTEIISIMH YUAIINXCS; METO/IbI TPAKTUYECKOTO B3aMMO/ICHCTBUS 11€/1aroroB
¢ cyObeKkTaMu 00pa30BaTENbHBIX OTHOMICHHH; OOIIMe YePThl U Pa3Inyusl B peaTn3aruu
MOJIEJIN ISl POAMTENIEH IeTel MITaIIIEro KOJBHOIO U ITOIPOCTKOBOIO Bo3pacta. Mozeinb
npezacTaBiIsgeT co00i Habop HHCTPYMEHTOB, OTBEYAIONIUX II00ATFHBIM BEI30BaM COBPEMEH-
HOM mapagurMbl 00pa3oBaHU, TA€ aKIEHT B 00y4YEeHUN W BOCITUTAHUH JENAETCS Ha CaMOM
yenoBeke. Vcroap30BaHre MOZENTH B CHCTEME OCHOBHOTO OOIIEro 00pa30BaHus TTO3BOJIUAT
yUeCTh 0COOCHHOCTH BHYTPEHHEH KapTUHBI MUPa ydalerocs (MHIUBUIYaTbHO-TICUXOJIO-
THYECKUE, UHIUBHUYaTbHO-TUIIONIOTHYECKHE, TCUX0(DU3NOIOrHICCKIE XapaKTEPUCTHKH)
1 o0ecreunTh Hanbolee rapMOHUYHBIE U 3()(HEKTHUBHBIC YCIOBHUS JJIsl €r0 CAMONIO3HAHMS,
caMopa3BUTHUS U camopeanuzanuu. [[puMenenne Moaeny Ha PAaKTUKE PACIIMPHUT CO3HA-
HUE Ieaarora, KOTOPbIH JO/DKEH C/e/iaTh OCO3HAHHBIN BBIOOP CBOCH MpodecCcHoHaabHON
CTpaTerul W peajan3oBarh ee B auaiore ¢ poauteasiMu. OHa Takke TTOMOXKET pean3o-
BaTh WJCH I'yMaHHOMW TEearorukKH U TMOCTPOUTH HOBYIO IIKONY, OTBEYAIONIYI0 PUCKAM
HAaIIIETO BPEMEHH.

Knroueswie cnosa: rymaHHasl 1ieJlaroruka, T'yMaHHast IICUXO0JIOTHS, CYObEKThI 00pa3o-
BaTCJIbHBIX OTHOIHCHI/Iﬁ, conualibHas CUTyalus pa3BUTUA o6yqafoulero<:$[
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Introduction

of socialization of the individual. Family education is of primary impor-

tance and takes a leading role in the formation of the child’s persona-
lity, in the development of his individual psychological qualities and properties,
as well as in ensuring the social situation of development. The greatest educational
value of the family, both for an individual and for society in general, is beyond any
doubt. Back in the 17th century John Amos Comenius asserted that “the next century
will be exactly what the future citizens will be brought up for it” (Comenius, 1982,
p. 130). However, the current situation of world digitalization and globalization
of society leads to the fact that the family does not always cope with its socializing
and educational function. Many parents, faced with the “era of change” and finding
themselves in difficult life situations, do not always have sufficient coping skills
and are able to implement family education strategies effectively. Thus, the problem
of special training for parents and teaching them productive strategies to interact
with a child is still relevant today.

Parental competence among the parents of students, as in the subjects of the edu-
cational process, is a particularly important component in the implementation of the con-
cept of education. Article 44 of the Federal Law “On Education in the Russian Fede-
ration” of December 29, 2012 Ne 273-FL (hereinafter referred to as 273-FL) states that
“...parents are obliged to lay the foundations for the physical, moral, and intellectual
development of the child’s personality’.

In addition, Article 3 273-FL states that “...relations in the field of education
are based on the observance of the humanistic principle of education, the prior-
ity of human life and health, the rights and freedoms of the individual, the free
development of the individual, education of mutual respect, industriousness, civic
consciousness, patriotism, responsibility, legal culture, careful attitude to nature
and the environment, rational use of natural resources; as well as the principle
of democratic management of education by all subjects of the educational process”

The family, as a social institution, takes a leading role in the process

3 ConsultantPlus (2012, December 29). The Federal Law “On Education in the Russian Federation”
dated 29.12.2012 Ne 273-FL. http://www.consultant.ru/document/cons_doc LAW 140174/
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(teacher — child — parent)*. Compliance with the requirements established in 273-FL
is possible through the implementation of humane and personal pedagogy — peda-
gogy of the third millennium.

Materials and research methods

The article uses general scientific principles and methods of theoretical analysis:
general scientific methods of collecting and processing information (analysis, syn-
thesis, comparison, abstraction); methods of document analysis (selection and analy-
sis of scientific sources, including theoretical and empirical results of previous
studies in the relevant subject field); conceptual analysis and conceptual systemati-
zation.

Results

Humanization of education in the context of digital transformation of contem-
porary society is one of the key problems of the social world. Present-day risks
and threats associated with the global digitalization of all aspects of social reality,
including the education system, necessitate the formation of new methods and ap-
proaches, innovative foundations of pedagogical activity. In the modern paradigm
of education that meets global challenges, the emphasis should be placed on the in-
dividual himself (Fitchett, & Moore, 2021; Brownell et al., 2013). The education
system should take account of the specific features of a person’s inner picture
of the world (individual-psychological, individual-typological, psychophysiolo-
gical characteristics) and provide the most harmonious and effective conditions
for his self-knowledge, self-development, and self-realization (Nessipbayeva, 2013;
Archambault, 2014; Petrenko, 2015; Banshchikova, Solomonov, & Fomina, 2015;
Samuels, 2018; Branigan, & Donaldson, 2020; Sipman et al., 2021).

The ideas of humane pedagogical thinking are most fully reflected in the works
of Sh. A. Amonashvili (2013). The main postulates of his concept include: belief
in the capabilities and original talent of the child; ideas based not on unconditional
respect and recognition of the child’s personality; support and assistance to the child
in directing him to the service of goodness and justice; educating a child through
educating oneself — the pedagogy of consent. In the opinion of Sh. A. Amonashvili,
an extremely important factor in the education of a child’s personality in the frame-
work of the concept of humane pedagogy is the organization of the educational
process in the elementary school, which the teacher calls the “School of Life”
(Amonashvili, 2013). This postulate is also confirmed by the words of the greatest

4 ConsultantPlus (2012, December 29). The Federal Law “On Education in the Russian Federation”
dated 29.12.2012 Ne 273-FL. http://www.consultant.ru/document/cons_doc LAW 140174/
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humanist pedagogue V. A. Sukhomlisnky: “If you miss the young age — you will
miss everything...” (Sukhomlinsky, 1990, p. 28). With these words, the scientist em-
phasizes the huge role of parents and teachers in educating those qualities and cha-
racter traits in a child that would shape him up as a person. It is the mutual desire
to develop joint activities and relationships based on mutual respect, trust, and love
in the “teacher — child — parent” triad that makes it possible to create a humanely
personal educational space at school. A space in which the child is not an object
or subject of educational external influence but develops and shapes up in life itself.
The child’s development is carried out indirectly through life experience (from inter-
psychic to intrapsychic), the child learns to change and improve the conditions
of life and himself, and not adapt through learning to the existing circumstances
and conditions. This statement is reflected in the works of Russian psychologists.
For instance, L. S. Vygotsky (1991), S. L. Rubinstein (1976), studying the problem
of the development of higher mental functions, and the formation of the individual’s
personality in general, indicate the importance of the principle of systemic determi-
nism and social situation of development in these processes. S. L. Rubinstein (1976)
notes that “external influences and internal conditions must be correlated in a certain
way with each other. External causes (external influences) always act only indirect-
ly through internal conditions, and internal conditions are formed due to external
influences” (Rubinstein, 1976). A. N. Leontiev (1975) points out that “as soon
as the individual begins to act ... then the internal (subject) acts through the exter-
nal and thereby changes itself” (Leontiev, 1975, p. 88). L. S. Vygotsky, developing
a cultural-historical approach, points out that the mental development of a child
is a process of his cultural development. He says that “...in terms of content, the pro-
cess of cultural development can be characterized as the development of a child’s
personality and worldview”. He noted that by the term “worldview” he understands
“the purely objective meaning of the way of his attitude that a child has to the world.
Worldview is what characterizes the behavior of a person as a whole, the cultural
attitude of the child to the outside world... We tend to put the equals sign between
the personality of the child and his cultural development. Thus, the individual’s per-
sonality is a social concept; it embraces the supernatural, the historical in a person.
It is not innate, but arises as a result of cultural development, therefore a person’s
personality is a historical concept. It embraces the unity of behavior, which is dis-
tinguished by the sign of mastery”(Vygotsky, 1983, p. 366). Vygotsky’s statement
that “to educate means to organize life; children grow up in the right life” (Vygostky,
1991, p. 267) also appears to be relevant.

Thus, combining the experience of humanist teachers and domestic psycholo-
gists who study the problem of the formation and development of a child’s perso-
nality, one can assert that in the modern educational process, special attention should
be paid to the organization of special psychological and pedagogical conditions,
and in particular to ensure the humanization of the educational space (Mirascieva,
2011; Bradshaw, Waasdorp, & Leaf, 2012; Aryabkina, 2015; Kessler, 2021; Mas-
cadri et al., 2021). Relying on the ideas of the humane-personal concept proposed
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by Sh. A. Amonashvili (2011), cooperation between an adult and a child should
include a special socio-psychological and pedagogical content:

— special relations with the subjects of the educational process based on mutual
trust, freedom and respect;

— cognition of the surrounding world through self-education;

— non-evaluative activity of relations in the education system;

— perception of the results of relations through achievements and successes;

— a system of agreements and consents that need to be known, understood
and fulfilled (joint activity of adult and child), and much more.

With a positive perception of the social situation, the child develops a positive
personality orientation and achievement motivation. If a child experiences positive
emotions in this or that educational situation, such an environment has a developing
influence, and in its harmonious formation and development of the child’s personality
is possible. However, in the modern educational system, the emotional state and ex-
periences of children are not given due attention, whereas they are one of the key
components of humane pedagogy. In addition, based on the cultural-historical concept
of L. S. Vygotsky (1991), it should be noted that it is in the social situation — the edu-
cational space in which the child is located — that the child’s personality develops
and new psychological structures corresponding to the age periodisation are formed.
In this regard, the educational situation in which the child is located should be dis-
tinguished by its developmental potential, be as individualised as possible, and have
a humane and personal orientation (Ananyev, 2016; Rubinstein, 1976; Elkonin, 1989).
In this regard, creating a social situation for the development of the child, it is neces-
sary to ensure the humanistic and personal orientation of such a “situation, the essence
of which is to recognise the human being as the supreme value, to support his right
to freedom, happiness, justice, development and manifestation of his abilities. Huma-
nity is an inherent quality of a person, a generalised characteristic of his behaviour,
in which the principle of humanism is implemented. Humanistic-personal social
situation of development as a pedagogical concept is defined from the perspective
of humanistically oriented environment of joint existence (life) of adults and children,
transformed by all subjects of education and upbringing into a factor of integrative
influence on the process of personal development” (Shishova, 2011).

The child’s social situation of development will have a humanistic and personal
orientation when the child interacts with an adult through cooperation, with the help
of a variety of styles and forms of communication, and when manipulative and direc-
tive methods of interaction are rejected (see fig.).

Signs of a humane-personal social situation of child development:

1) The value-meaning and goal component of interaction, which ensures
the harmonious development of the child’s personality, cognitive abilities, values,
goals, attitudes and orientation to the student’s own subjective experience.

2) Principles of education: developmental and problem-based, providing de-
mocratisation of relations and orientation exclusively on the subjective experience
of the child.
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3) The content of education, ensuring the formation of personally significant
ways of educational and professional activity, considering the subjective experience
of the child.

4) Evaluation and self-assessment of the child’s activity, including constant
monitoring of the child’s personality development: intellectual sphere, emotio-
nal-volitional sphere and cognitive sphere; monitoring of the psychophysiological
development of the child’s personality.

Features of the humane-personal social situation of development:

Behavioral component. One of the leading factors in child development
is cooperation with an adult. A child’s mastery of any activity is possible only
in communication and in cooperation with an adult, in joint parent-child interaction.
This component is based on the pedagogy of cooperation, the essence of which
is that a parent can purposefully raise a child only when organizing continuous
cooperation with him, taking account of the needs, inclinations, and personality
characteristics of the child.

Emotional and moral component. The moral and ethical behavior of a child
is the same act of activity like any other behavior, therefore it must be formed through
education, like any other behavior. Parents need to instill in their child a sense of love,
develop spirituality, and introduce him to the norms of morality and ethics through
joint activities and by their own example. The personality of the child should underlie
the education process. The parent is assigned the role of the creator of the necessary
moral and ethical environment, which determines the formation of spiritual and moral
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properties and qualities of the child’s personality, values of morality and law, freedom
in choosing socially acceptable forms of behavior, moral needs, the emotional sphere,
respectful attitude towards people.

Specific evaluative activity. The essence of evaluation from the standpoint
of Sh. Amonashvili is to “identify and compare the results of educational activities
at a particular stage of training with the requirements set by the program” (Amonash-
vili, 2011, p. 12). However, the evaluation in the framework of the program require-
ments has nothing to do with the evaluation of the performance results of the child’s
personality. Sh. A. Amonashvili in his treatise “School of Life” (2011) emphasizes
the enormous role of situations of success for children; emotional coloring when
assessing the results of a child’s activities; the need for the development of eva-
luative mechanisms in a child in relation to himself, in children gaining a sense
of freedom from formal evaluation. American psychologist W. Glasser writes: “Re-
gardless of the number of past failures, origin, culture, skin color or level of material
well-being, a person will never succeed in life... if one day he does not know success
in something important to him” (Glasser, 1991, pp. 17-18). Thus, the assessment
of the child’s performance should provide:

— sincere faith in the child on the part of the parent and support for this faith
in himself: “You can do it!”;

— creating situations that show the benefits of evaluation, when the assessment
serves as a point of new growth;

— creating situations when a child turns to a parent for an assessment as an expert,
an assistant;

— creating game situations of evaluation, creating a positive reinforcement
of achievement motivation and orientation towards success.

Goals and objectives

The main goal (mission of parental education): to contribute to the formation,
development, education of a noble person in a child through the development
of his personal qualities.

Objectives:

— Refining the soul and heart of the child (development of spirituality, morality,
harmony);

— Development and formation of the child’s cognitive powers (global skills
and abilities, psychic powers);

— Ensuring the child’s creative mastery of an expanded and in-depth amount
of knowledge and skills of the appropriate quality (the focus is not on the goal
of mastering knowledge, but on the development in the child of those abilities
and forces that will allow him to master this knowledge).

When parents carry out family education strategies based on the principles
of humane pedagogy, the child will be able to develop independent detailed activities
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(cognitive, moral, social, labor, creative), show individual inclinations and assert
his personal orientation.

Main principles of implementing humane pedagogy
in interaction of teachers with parents of children
belonging to different age groups

The principles are the starting points for planning and organization of joint
activities of teachers with parents. They set the initial points, guided by which
you can achieve your goals. They constitute the ideological basis of the process
and are used as fundamental axioms (experts of humane pedagogy: M. 1. Shishova,
2011; Sh. A. Amonashvili, 1984).

It is possible to outline the general principles of humane pedagogy, which must
be considered when creating the interaction of teachers with parents of children
of different ages:

1) Belief in the boundlessness of human potential.

Humane pedagogy calls to consider the personality of an individual (not only
a child, but also an adult) not in statics, but in the dynamics of its development.
Humane pedagogy, in which interaction with the parents of students is created,
is aimed at revealing the parent’s inner potential and enriching it with an axiological
orientation.

2) Belief in parental wisdom and parental love.

Parenting is a responsible activity, the purpose of which is to educate a noble
and generous person — the creator of his own life. Education of such a person
is possible only by one’s own example. The interaction between a teacher and pa-
rents should be aimed at reviving and strengthening in parents the belief that each
person has the necessary potential to build harmonious relationships with children,
if they are based on love — the desire for good for another with the knowledge
of what is good and with an understanding of how to implement it.

3) Belief in the transformative power of humane pedagogy.

Humane pedagogy is not only a methodically grounded educational technol-
ogy, but also the basis for the formation and development of a single social space
of interaction between all participants in educational relations (“Teacher — Child —
Parent”). Therefore, in addition to mastering the secrets of parenting or teaching
skills, it is necessary to believe that the basic principles of humane pedagogy are
applicable, valid, and effective in all spheres of social reality. The ideas of humane
pedagogy should be reflected in all areas of activity of parents — students — teachers.
Then it is possible to avoid safely the so-called “parental burnout” and “teacher
burnout”; then difficulties will be perceived as points of growth, and problems will
become not a reason for unconscious experiences, but tasks that are interesting
to solve.
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Particular principles:

1. The principle of consistency.

The interaction between teachers and parents should be based on the pedagogy
of cooperation and should have a systemic character. The focus of such interaction
should be on the personality of the child; achieving the goals of education; taking
account of the individual characteristics of the child; faith in the child’s powers.
Interaction should not be one-time, but systemic; it should be built in the system
of a humane worldview, be a way of thinking and life, ensure the implementation
of the ideas of humane pedagogy.

2. The principle of reliance on developmental learning.

The formation and development of a child’s personality is possible only
in a developing educational environment, where the educational process is fo-
cused not on learning, as the transfer of knowledge-skills-skills, but on the perso-
nal development of children. The interaction between the teacher and the parents
(in the framework of the principle of developmental education) is based on the logic
of interaction, not influence. The essential characteristic of joint activities is to pro-
vide help and support to children in the development and formation of their perso-
nality.

3. The principle of activity.

The implementation of this principle in the interaction between teachers and pa-
rents of children belonging to different age groups is a system-forming element
of any activity that provides an internal active position of the individual as a subject
of relations.

4. The principle of considering the age regularities of personal develop-
ment.

The implementation of this principle in the interaction between teachers
and parents of children of different age groups ensures that the age characteristics
of the child are considered. Each personality trait appears in the structure of the per-
sonality at a certain time, its emergence is prepared by the psychological con-
structs of age. Therefore, the age-based approach, taking account of the individual
characteristics of the child, is the main condition for the implementation of tasks
for the formation and development of the child’s personality. Pedagogical influence
should be exerted at the right time on the right personality traits, then it will provide
the required developmental effect (Salakhova, & Kalinina, 2020).

5. The principle of the formation of social and psychological skill.

For a child to learn to cope with difficulties, he needs a set of skills that
make it possible for a person to make a competent choice of a strategy of be-
havior, to analyze a problem independently, and to choose options for a solution
that does not infringe on the freedom and dignity of another person. These skills
cannot arise spontaneously, they require special training (Salakhova, & Kalinina,
2020).
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Methods of practical interaction between teachers and parents
of children of different age groups

The main feature of the practical interaction between teachers and parents
of children of different age groups in the method of humane pedagogy is their in-
spiration to organize cooperation and friendly relations in the “Parent — Student —
Teacher” system. Every parent is a teacher who can boldly share his experience.
Any interaction should be based on the principles of love, respect, recognition
of the uniqueness of parent and child.

The methods of organizing interaction with parents based on the principles
of the humanistic model are unique in each case. The teacher, realizing the ideas
of humane pedagogy in the educational process, should rely on an individually
oriented approach both in interaction with children and in interaction with pa-
rents. However, it is possible to determine the vector of the general direction
of cooperation between teachers and parents, which is the basis for organizing
interaction:

1) ateacher who creates interaction with parents is in the position of an explo-
rer and designer of new methods and practices in organizing this interaction
based on the individual and personal characteristics of the subjects of educational
relations;

2) a teacher who creates interaction with parents is guided by the principles
of consistency, that is, each planned meeting with parents is included in the general
plan (organizer) of events for such interaction, implemented during the school year;

3) a teacher, creating interaction with parents, organizes a developing educa-
tional environment based on the psychologically competent interaction of all su-
bjects of educational relations. The child is an active subject, he perceives all influen-
ces through his inner world (Rubinstein, 1976). Therefore, by exerting influence,
teaching, it is necessary to adjust constantly in view of the individual and personal
characteristics of students and not place high hopes on external factors, if it is
not known what psychological response they receive in the inner world of the stu-
dent. To achieve success, it is necessary to stimulate the personal experience
of students’ activity, their involvement in the process;

4) a teacher who develops interaction with parents provides an opportunity
for parents to show initiative and their own activity in organizing the educational
process and educational activities based on voluntary participation;

5) ateacher, creating interaction with the parents of children of a particular age,
plans activities in view of the individual-typological characteristics of the child,
determined by the age periodization. Thus, interaction with parents of primary
school children will differ from similar interaction with a family where a teenager
is studying;

6) ateacher, developing interaction with parents, organizes such a social deve-
lopmental situation, which is characterized by trust, kindness, mutual respect,
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mutual support, cooperation, etc. The teacher should avoid formalization and standar-
dization of attitudes in interaction with parents. For the implementation of the idea
of humane pedagogy, such attitudes are unacceptable.

Activities with parents in accordance with the method of humane pedagogy
include (a list of approximate, but not exhaustive, activities with parents):

— during the school year, parents are given the opportunity to discuss topical
issues in the framework of various informal meetings and events:

— organizing lessons with parents, where parents are given the opportunity
to take on the role of the Student. At the end of such lessons, self-analysis is provided,
with the help of which the parent can evaluate the emotions, feelings, and experiences
characteristic of the given role (for their own child);

— organizing lessons with parents, where parents are given the opportunity
to take the role of a Teacher. At the end of the lessons, self-analysis is provided,
with the help of which the parent can evaluate the emotions, feelings, and experien-
ces characteristic of this role (acceptance of the role and responsibility of the teacher);

— inclusion of the method of special (evaluative) envelopes in the process
of interaction with parents, which demonstrate the child’s success;

— organizing special lessons for parents, where their children become observers;

— organization of joint festive events to create a favorable, trusting, and harmo-
nious atmosphere in interaction in the “Parent — Student — Teacher” system;

— Dbuilding promising trajectories for the development of cultural environments.
Parents, together with their children, draw up a map of interests (in a particular
cultural activity) and a plan for the implementation of this map in the framework
of the educational process;

— “Achievements” meetings — meetings where children and parents share
their achievements and successes.

General signs and differences in implementing the model
for parents of junior school children and teenagers

General features in the implementation of the model for parents of primary
school children and teenagers are:

— ensuring voluntary and equal activity of all participants in educational re-
lations (parent, teacher, and student), which is based on cooperation, creativity
and trust;

— ensuring the principle of joint creativity between the teacher and the parent
in matters of building the concept of family education, focused on the individuality
of the child.

Differences in the implementation of the model for parents of children of prima-
ry school and teenagers consist in identifying the problem points from the position
of an age approach, taking account of the individual characteristics of the child.
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When organizing the interaction between a teacher and parents of children
of primary school age, it is necessary to take account of the following features:

— the format of group work with the inclusion of active activities, aimed
at effective adaptation of the child to school;

— interaction between teacher and parent should ensure the development
of adequate self-esteem, self-confidence and self-esteem in the child; formation
of cognitive motivation, motivation to achieve;

— the interaction between the teacher and the parent should be aimed at helping
the child develop such important qualities for a given age as attention, memory, strong-
willed efforts;

— helping parents understand the evaluation system and educational require-
ments;

— assisting parents in approaches to doing homework.

The interaction between the teacher and the parents of teenagers should include:

— a format of individual consultations;

— providing support to parents in understanding the peculiarities of the course
of the teenage crisis and teaching technologies of interacting with a child in a certain
age period;

— assist parents in matters of professional self-determination and the formation
of a child;

— educating parents about the ways and methods of preventing the risks of anti-
social forms of behavior in teens.

It should be noted that regardless of the child’s age, the main goal of interaction
between a teacher and a parent is to create unity between the family and the school.
Education is a single and two-way process that takes place through the upbringing
of an adult. In prospect, it takes the following form: children will teach the parent
and, conversely, on the same path of self-improvement and development of spiri-
tuality (Amonashvili, 2011).

Conclusion

To realize the humane pedagogy ideas and build a new school that meets
the global challenges of our time, it is necessary to expand the consciousness
of the teacher, who must make a conscious choice of his professional strategy
and implement it in a dialogue with parents. To solve similar problems, a teacher
in his professional activity must clearly understand the line between authoritarian
and humane pedagogy; have a humane worldview; build interaction in cooperation
and agreement; distinguish between grades and substantive assessments; be able
to give lessons in a non-standard form, thereby cultivating a creative person’s perso-
nality — the creator of his own life.
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